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THREE DIFFERENT APPROACHES TO INSERVICE EDUCATION WERE 
DESCRIBED THAT HAD BEEN DEVELOPED TO PROVIDE INDIVIDUAL 
TRAINING IN GROUP SESSIONS* EACH APPROACH INCLUDED A 
CAREFULLY PLANNED SEQUENCE OF LEARNING ACTIVITIES INTENDED TO 
BE PRESENTED WITHIN THE ORGANIZATIONAL CONTEXT OF THE 
PERSON'S WORK. SUMMER COURSES AND SUMMER WORKSHOPS WERE NOT 
INCLUDED IN THIS CONCEPT OF INSERVICE EDUCATION. THE 
LABORATORY APPROACH TO THE LEADERSHIP TRAINING OF 
INSTRUCTIONAL STAFF MEMBERS PRESENTED THREE ILLUSTRATIVE 
EXERCISES THAT DEALT WITH EVALUATING PUPILS' WORK , GROUPING 
PRACTICES, AND THE USE OF INBASKET ITEMS AS TRAINING 
MATERIALS FOR PRINCIPALS. A TRAINING APPROACH, THAT WAS 
PLANNED TO HELP TEACHERS IMPLEMENT INNOVATIONS IN INSTRUCTION 
INTO THEIR CLASSROOMS, PROVIDES TEACHER TRAINING THROUGH 
SIMULATION OF DIRECT EXPERIENCES WITH STUDENTS AND BY 
OBSERVING AND ANALYZING STUDENT CLASSROOM WORK. THIS APPROACH 
REQUIRES RELEASE TIME FOR OBSERVATION OF DEMONSTRATION 
CLASSES. A DISCUSSION OF THE THIRD APPROACH, THE TEACHING 
DEMONSTRATION MODEL, DESCRIBED THE DEVELOPMENT OF THE FORMAL 
DEMONSTRATION INTO A CAREFULLY PLANNED INSERVICE TECHNIQUE. 

THE FINAL CHAPTER LISTED THREE MAJOR PROPOSITIONS DESCRIBING 
THE BEHAVIOR OF AN ORGANIZATION AND PRESENTED A WAY OF 
THINKING ABOUT THE USE OF INSERVICE PROGRAMS IN ORGANIZATIONS 
THAT MIGHT GIVE GUIDANCE TO THE DECISIONS OF THOSE WHO PLAN 
AND DIRECT INSERVICE EDUCATION. (AL) 
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Foreword 

As schools face the mounting impetus of change, the need 
for effective inservice education for teachers, supervisors, and 
administrators increases. Always a problem, designing in- 
service programs is now an imperative that calls for fresh 
approaches. 

Several years’ experience with inservice programs carried 
out in school districts in a number of states has resulted in 
the development of three designs for inservice education which 
offer an increased range of possibilities for those who plan and 
conduct inservice programs. This publication is a report of the 
purposes and procedures of these designs. 

Though these designs are not inventions of the authors, the 
careful development of procedures and materials described in 
this monograph were believed to be important enough to share 
with others. 

The first of these procedures, the laboratory approach, is 
described by Kenneth E. McIntyre. Based on several years’ 
experience with instructional leadership training, Professor 
McIntyre presents an approach which has been extraordi- 
narily well-received in inservice programs. The second design 
is termed the classroom experience model by David P. Butts, 
who presents an inservice design which he has used in a num- 
ber of science inservice centers. As a structured approach for 
direct involvement of teachers and administrators, the class- 
room experience model demonstrates the advantages of a 
tightly designed inservice approach. The third design is the 
teaching demonstration model. In his chapter, Ben M. Harris 
describes his development of the time-honored method of the 
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formal demonstration into a carefully planned inservice tech- 
nique. 

Designs for Inservice Education was chosen as the title of 
this monograph to emphasize a belief in the crucial impor- 
tance of planning in the conduct of inservice programs. The 
organizational context of this planning is examined by 
Michael P. Thomas, Jr. in the final chapter. Professor Thomas 
suggests a way of thinking about inservice programs in organ- 
izations that might give guidance and rationality to decisions 
of those who plan and direct inservice education. 

All of the developments described in this monograph repre- 
sent the work of a number of people at The University of Texas 
and in school districts in which inservice programs have been 
conducted. Although they are too numerous to mention indi- 
vidually, we gratefully acknowledge their contributions. The 
writers of this monograph claim sole credit only for whatever 
inadequacies exist in the procedures described. 



E. W. Bessent, Editor 



January, 1967 

The University of Texas 

Austin, Texas 
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CHAPTER I 

Inservice Education— A Point of View 



E. W. BESSENT 



Many teachers, supervisors, and principals view inservice 
education in much the same way some people regard in-laws 
—something to be endured. Far too often, this bad reuptation 
has been earned by inservice programs. Dull format^ insipid 
content, stultifying speeches, and hortatory how-to-do-it lec- 
tures are the mark of many a weary hour spent by school 
personnel in. sessions devoted to inservice education. 

One might argue that it is simple justice that teachers 
should be required to be on the receiving end of the dreary 
routine some of them dispense to pupils. This monograph pre- 
sents a more hopeful point of view, or at least a more humani- 
tarian one. It is that mservi.ce education can be actively in- 
volved in the learning process, and that learning experiences 
can deal with essential concepts m the work of the teacher, 
supervisor, and administrator. 

This monograph is addressed to the practitioner. Its intent 
is to be of use to the superintendent or curriculum director 
who is seeking to initiate a viable staff development program 
in a school district; to the supervisor or principal who takes 
seriously his responsibilities for instructional leadership; to 
the teacher who is head of professional development programs 
for his colleagues; and to the professor who serves as director 
or resource person to a school district inservice program. 

The scholar may look over the shoulder of the above-named 
persons if he chooses. He should be aware in doing so, how- 
ever, that he has been invited for cocktails and not for dinner 
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